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Abstract 


Based on Janeth Fried (2013) Emotions help our students to be more prepared physically, 
cognitively to adapt to learning process. For this reason, as a teacher and based on my experience 
as a student and educator, I have designed a workshop in which teachers can reflect on their work 


as teachers in the classroom. 


This workshop is based on the importance of positive communication from teachers to 
students and how to strengthen affective relationships between them to create a school 


environment in which students feel calm, respect, companionship, and teacher support. 


In this workshop, the participating teachers will have the opportunity to reflect on their 
academic experience on all those aspects that have been positive for their students and how to 


improve those processes that were not so successful. 


On the other hand, teachers will have a more global vision about the importance of 
controlling emotions and how to communicate more friendly and practically with students, as well 


as learn some strategies to improve a positive classroom climate. 
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Chapter 1: Introduction 


The rise of humanistic approaches like student-centric learning, cooperative learning, or 
creating an inclusive environment in the classroom has called attention to emotion and its relation 
to language learning. Emotions can influence adult learners to create stimuli that can impact their 
physical and cognitive respect during the learning process (Parkinson et al., 1996, cited in Pishghad 
et al., 2016). Therefore, it is essential that teachers consider students' academic emotions to use 
best practices that help reduce students' negative emotions (Méndez & Peña Aguilar, 2013). For 
this reason, the didactics in the classroom can be a considerable influence on the development of 
positive emotions in the adult student. On the other hand, negative emotions such as anxiety, fear, 
or frustration can impact motivation and reduce students' chances of learning a second Our 
emotions play a very important role in our development as human beings and is a fundamental part 
of our social, emotional, and academic development so it is vital for students to gain better control 
of their emotions since normally it is difficult for them to express feelings such as anxiety, anger 
or frustration due to fear of embarrassment in public. Avoiding other people's comments can be 
detrimental to the learning process but knowing how to recognize and manage negative emotions 
is a fundamental part of developing our emotional intelligence. Students are often heavily 
influenced by their insecurities along with other emotions derived from their previous experiences 


during a second-language acquisition period. It can therefore be said that "motivation and emotion 


are intertwined as motivated actions entail certain types of negative and positive emotions" 


(Teimouri, 2016, as cited in Saito et al., 2018). 


As a teacher working in a Title 1 school for four years, I have been able to identify affective 
deficiencies in my students. Many of them live with dysfunctional families in conditions of poverty 
and some of them are illegal immigrants. As a teacher I must remain cognizant of these situations 
and understand that going to school and learning is not a priority for many students who live in 
precarious conditions. School is oftentimes the only place where they can feel safe, understood, 
respected, and loved, and a critical component of my role as a teacher is to make my students feel 
that studying and learning is important which I achieve by creating a warm, safe environment and 


by using a positive, friendly, and inclusive vocabulary. 


When the teacher shows empathy toward the students' prior experiences, they can develop 
trust and credibility with the student while also establishing a closer bond. This bond can cause a 
significant increase in motivation to ease the learning process by allowing the student to feel 
certain that their teacher will always support them. Paying attention to students' reactions, 
identifying how they feel, and observing not only the verbal language but also the body language 
allows teachers to have a more explicit reference of how their students feel in class (Immordino - 


Yang & Damasio, 2007, as cited in Méndez, 2011). 


The actions create an optimal learning environment which relies upon empathy, respect, 
and support for success. Furthermore, this philosophy can cause a student’s memory to be 
predisposed to learn more efficiently since emotions heavily influence people's cognitive 


processes, namely memory, request for assistance, attention, and perception (Chai et al., 2017). 


All students have some existing predispositions when trying something new. In this case, 
the biases of our students can be positive or negative when learning a second language which 
directly influences their interest and performance in learning. Teachers must try as much as 
possible to provide the best experience that students can have in class to alter negative paradigms 


from past experiences and thus help students to learn. 


Another aspect that should be important when we talk about emotions and motivation in 
learning a foreign language is imagination which can positively influence emotions to continue 
with the desire to learn. Imagination is compelling since it allows the individual to activate 
emotions by imagining future scenarios related to the desired skill. In this case, when a student 
decides to learn a foreign language, it is because they normally have a specific purpose in mind. 
Therefore, the student begins to imagine different scenarios in which they can make use of the 
second language such as traveling to other countries, studying at a foreign university, or having 
the best chances of landing a great job. The students who invoke their imagination to compare 
their current life with the one they may have in the future may experience an emotional reaction 


that can turn into actual positive actions (Macintyre & Gregersen, 2012). 


Positive emotions can improve attention and retention of information in the long run. 
Experiencing positive emotions and feelings can help individuals develop better internal stability, 
allowing them to process information faster. During my time as a teacher, I have been able to 
experience firsthand how much more progress my students make when the class is positive and 
pleasant. Knowledge retention is improved as well, as their ability to remember events from the 
previous day is much more precise. For this reason, the components of attention and emotion 
motivation have been linked to increased learning and memory (Schump, 2017 as cited in Chai et 


al., 2017) 


Chapter 2: Literature Review 


Language Acquisition 


Linguistics and psychology talk about language acquisition, an area of study that focuses 
on how a baby acquires language. Some believe that people are born with an innate ability to learn 
to speak, while other specialists think that this learning is a cultural phenomenon based on 
imitation. Lenneberg (1967) hold that “primary language acquisition must occur during a critical 
period which ends at about the age of puberty with the establishment of cerebral lateralization of 


function” 


According to Chomsky the child”s linguistic knowledge is captured by the notion of 
universal grammar, which consist of innate system of principles and permanents that guide de 


acquisition of any human language” (Rosenberg, 1993) 


Learning a foreign language can create in students a wide range of positive and negative 
emotions, which can affect students' motivation to learn. Gardner (1985) said that "four elements 
must be present for a student to be considered motivated: a goal, desire to achieve the goal, positive 
attitudes and efforts". To help increase and maintain a positive attitude in the students, it is essential 
that the teacher can talk with the students and make known the expectations that the teacher hopes 
to achieve in the teaching process. However, it is also imperative that the teacher can interact 
affectionately with students and thus create a positive bond between student and teacher, Isen 


(2000) demonstrated that "a slight positive mood does not just make you feel a little better but also 


induces a different kind of thinking, greater creativity and flexibility" (Shen, Wang, and Shen, 


2009). 


Defining emotions 

Giving an exact meaning to the concept of what emotions are is not something easy to 
achieve since the concept of emotions encompasses a wide range of meanings, however according 
to American Psychological Association (APA) gives mining of emotions as “emotions are 
conscious mental reactions (such as anger or fear) subjectively experienced as strong feeling 
usually directed toward a specific object and typically accompanied by physiological and 
behavioral changes in the body” on the other hand, based on Macintyre and Gregersen and citing 
Reeve (2015) offer a good definition of emotions as “short-lived, feeling-arousal-purposive- 
expressive phenomena that help us adapt to the opportunities and challenges we face during 
important live events” (Macintyre and Gregersen, 2012). 

Taking this information as a reference, it can be said that emotions help our students to be 
more prepared physically and cognitively to adapt to learning, in this case, a foreign language, 
considering that emotions have a direct action on our cognitive faculties. of attention and behavior, 
being these better if the learning experience is positive and on the contrary, the experience could 
be less pleasant and the acquisition of knowledge more ephemeral if the learning experience is 
negative. 

Emotions are essential to learn. 

Emotions can influence the way people think, make decisions, and solve problems, and 
they are directly related to the learning process; when what we learn generates a pleasant sensation, 
it is easier to remember because positive emotions in the learning process improve concentration, 


memory, critical thinking, and motivation, Vuilleumier (2005) and Schupp (2007) affirm that 


"emotionally enhanced memory functions have being reported in relation to selective attention" 
(Tyng, Amin, Saad, & Malik, 2017) on the other hand it can be said that “emotion is evolution’s 
way of given meaning to our lives. Our lives are ordered and organized by our needs, motives, and 
concerns” (Christianson, 2014). In addition, positive emotion can help second language learner 
students to have better behavior or not based on the relationship the students had built with the 
teacher due to “emotion provides the principal currency in human relationships as well as the 
motivational force for what is best and worst in human behavior” (Dolan, 2002). In this way, it 
could be affirmed that if students of a second language learn with enthusiasm and joy, these 
positive emotions will have a positive impact on their behavior in the classroom and, in turn, will 
improve concentration and the memorization process. in the long term, since “the importance of 
emotion to the variety of human experience is evident in that what we notice and remember is not 


the mundane but events that evoke feelings of joy, sorrow, pleasure, and pain” (Dolan, 2002). 


It is essential to pay attention to the emotions and feelings that students experience during 
the learning process of a foreign language because the diversity of emotions can cause different 
reactions in students; according to Fridja (1998), cited by Méndez says that the negative 
experiences of a student can be considered as "annoyers," this happens because students who have 
experienced negative feelings in the learning process, may have less motivation and interest in 
learning, compared to those students who experience more positive feelings. According to Méndez 
(2011), these students can deal with frustration more successfully, adjust their perceptions, and are 


willing to try new activities in the future. 


Therefore, it is possible to affirm that if a student manages emotional intelligence 


effectively in the learning process, this student can develop the ability to recognize frustration as 


an opportunity for improvement and thus better focus their critical thinking and emotion in the 
learning process. 
Emotional intelligence in the learning process 

The development of emotional intelligence is a fundamental factor during the teaching and 
learning process because this type of intelligence has repercussions on the social and intellectual 
well-being of students. On the other hand, emotional intelligence facilitates making decisions in a 
more efficient way. Successful, helps critical thinking, helps adaptation to different school 
environments, develops motivation, impulse control, and regulation of internal emotions of 
students; accordingly, it can be said that “The key feature of developing emotional intelligence is 
to educate two minds with a focus on how the cognitive and emotional mind work.” (Basu & 
Mermillod, 2011) 

Daniel Goleman (1995) mentioned that “The brain uses a simple but ingenious method to 
record emotional memories with particular intensity, since the same neurochemical alert systems 
that prepare the body to react to any threat—fight or flight—also record this moment vividly in 
the mind memory” On the other hand, emotional intelligence facilitates decision-making in a more 
efficient way, it helps critical thinking and adaptation to different school environments also, it 
develops motivation, impulse control, and regulation of internal emotions of students. 

For students to develop emotional intelligence, it is crucial that the teacher serves as an 
example; that is, the teacher must be the model with respect to the development of emotional 
intelligence. The teacher must use a friendly vocabulary towards his students, he must serve as a 
mediator to help students solve problems and oversees developing and implementing tools to 
create an environment within the friendly classroom in which students can interact, feel 


comfortable and willing to learn as well, the teacher must help students to channel the feelings of 


frustration in those moments in which students feel difficulty in learning, since students must 
understand that the feeling of frustration is normal when we face to new knowledge and finally 
part of the importance of the proper development of emotional intelligence has to do with good 
behavior and attention in class, fundamental factors for learning, for this reason we can say that 
“Positive behaviors include positive self-esteem, meaningful goal achievement, dependability, 
effective communication, constructive thinking, emotional self-control, problem-solving skills and 
healthy stress management skills involving higher psychological processes and the integration of 
cognitive and emotional minds” (Basu & Mermillod, 2011). 

Positive classroom climate 

The school climate is a determining factor in the teaching and learning process; a positive 
school climate helps students feel safe and calm, directly correlates with learning and creates 
positive relationships between students and teachers generating a healthy coexistence in the 
classroom. 

Reid and Radhakrishnan (2003) mentioned that “the classroom climate is a reflection of 
students’ opinions of their academic experience” (Barr, 2016). Therefore, it is possible to affirm 
that the more positive the school climate, the better the learning process of the students will be 
because, in an environment where there is the organization, good behavior, kindness, and respect, 
the student will be able to feel comfort and tranquility necessary to dispose of their senses in 
learning. Recognizing that the school environment can be challenging and unknown to the students 
is relevant. The previous experiences that some students have had with other teachers and 
classmates can influence the adaptation process. “Each classroom is different and brings different 
challenges, and it is the approach used to set the classroom climate that makes a difference” 


(Jacson, 1968, cited by Shapiro, 1993). 


For this reason, the teacher must be closely observed and identify his students to create an 
optimal classroom environment for all students. “To create an environment necessary for learning, 
the teacher must establish a positive social climate” (Shapiro, 1993). 

On the other hand, to create a good school environment, we must work as a team; the 
teacher and the students must cooperate to establish shared values and behaviors. It is essential 
that everyone can create standard rules in the classroom and that everyone agrees to follow those 
rules, and, in this way, help create standardized behavior and thus control behavior can be much 
easier, especially disruptive behavior. “The teacher’s expertise and experience are not sufficient 
to achieve the goal of a positive social climate. No matter how expert the teacher, the class will 
not succeed unless the goals, expectations, and values of the class are clear and stated” (Schmuck 
and Schmuck, cited by Shapiro, 1993). 

To conclude, it can be affirmed that the participation of the entire educational community 
is essential, in this case, teachers and students, in the planning and creating a warm and dignified 
school environment to achieve more significant learning. With a positive social climate are an 
appropriate physical environment, varied and entertaining activities, respectful communication 
between teachers and students and classmates, the ability to listen to each other, and value each 
other. 

Motivation in language learning 

It can be said that motivation is one of the most critical aspects of the learning process; 
according to the Oxford dictionary, motivation could be defined as the feeling of wanting to do 
something, especially something that involves a lot of work and effort. 

Dérnyei (2002), cited by MacIntyre, affirms that “motivation is never static but is 


constantly increasing or decreasing depending on the various social influences surrounding” on 
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the other hand, Schumann’s (1998), cited by Méndez, considers “feelings and emotions are crucial 
to the understanding of second language achievement” We can interpret this statement considering 
that emotions can be manipulated by the environment students are. Also, emotions manipulate the 
behavior of students of a foreign language and their cognition. 

Additionally, Immordino-Yang and Damasio (2007) call attention to “the more educators 
come to understand the nature of the relationship between emotion and cognition, the better they 
may be able to leverage this relationship in the design of learning environments”. 

Intrinsic motivation 

Psychologists and education professionals have used the concept of motivation and its 
importance in learning for a long time; among them, we can mention Freud and Skinner among 
others; on the other hand, a critical aspect to highlight in the study of motivation has to do with 
types of motivation that are relevant and play a fundamental role for students of a foreign language, 
and this is intrinsic motivation. 

Deci and Ryan (2000) define intrinsic motivation as "doing something because it is 
inherently interesting or enjoyable" We can interpret this statement as the motivation to carry out 
a behavior that comes from the person himself and not from the outside; it means that, motivation 
comes only from oneself and not from external forces such as incentives, compensation, or praise. 


Consequently, intrinsic motivation helps students develop cognitively, socially, and emotion 


Chapter Three: Project Design 


This chapter illustrates the beneficial results of using positive emotions in the classroom. 
In this chapter, I explain the rationale for creating a workshop session for in-service teachers that 
outlines a set of practical techniques when developing student assignments and activities. Second 
language learners face multiple challenges when entering the educational system in a foreign 


country. 


Migration is not an easy process since it involves adapting to a different culture and 
language. Students sometimes are not emotionally prepared to face such a significant change in 
their lives. Ward et al. (2001) stated that people from other cultures visit other societies driven by 


different motivations; among them is the possibility of studying. 


Emotion is crucial in creating learning because the main mental processes responsible for 
learning, attention, and memory are linked to emotion. Positive emotions in learning help to 
remember because if the student's mood is positive, the mind is willing to create learning. 
Schumann (1998) ensured that emotional experiences strongly influence learning outcomes. 
Therefore, teachers must ensure a culture of respect, empathy, and teamwork in the classroom so 
that ESL students can feel a more positive and pleasant impact during their stay at school and thus 


provide students with a greater emotional well-being. 
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An essential aspect to consider regarding how positive emotions can support the learning 
process has to do with the school climate. In schools, students learn to form positive social 
relationships, gain independence, and develop emotionally, behaviorally, and cognitively. That is 
why ensuring a positive learning environment is essential to promote and encourage these 


capacities; the quality of the interior environment in the classrooms plays a fundamental role. 


A positive school coexistence among students and between teachers and students is 
positively related to academic achievement. A healthy environment reflects a positive school 
climate. Pianta and Hamre (2009) talked about how the relationship between the teacher and the 
students generates a positive learning environment, manifesting this in an educational climate 


where the student feels protected, listened to, and valued by their teachers. 


The final product of this project is to develop an in-service teacher workshop session to 
raise awareness of the critical role of positive emotions in the classroom. This teacher workshop 
will help other teachers to implement a more positive learning culture within the classroom in 
which they can discuss and establish strategies that serve as support for our teachers to promote a 
positive vocabulary in class, to create an educational environment in which students feel 
comfortable and empathy, as well as generate ideas that have a positive impact on the relationship 
between teachers and students which are vital in the school environment. Onetto (2003) affirmed 
that although education cannot be an action isolated from positive human relations and knowing 
that the main objective of the school is the transmission of knowledge to the students, this objective 
cannot be achieved without providing an optimal environment in the classroom, and more 


importantly if there is not a positive relationship between teachers and student. 


Chapter 4: Final Project — Handbook for ESL Parents 


Chapter 4: The project 
This workshop is designed to share with teachers of different educational levels regarding 
the link of emotions in the learning process and how to adapt them to the school context for the 


benefit of teachers and students in the teaching and learning process. 


The expectations with this workshop for teachers are to share simple but effective strategies 
that everyone can implement in their school activities, on the other hand, this workshop is also a 
discussion where everyone from their experiences can contribute to the enrichment of how to 
stimulate positive emotions in students and thus create a more tolerant and friendly academic 


environment for teachers and students. 


This conversational workshop will be carried out through a presentation on Google slides 
in which there will be different activities in which the teachers will have the opportunity to reflect 
on their experiences and through that reflection they will be able to share 1t with the workshop 
attendees and among all be able to build new strategies that can be implemented in the classroom, 


always taking into account the educational context in which each teacher finds himself. 


The conversational workshop presentation will be carried out through the presentation of 
different slides in which there will be some theoretical elements, moments of conversation and 


strategies that can be used by teachers in their educational environment. 
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By clicking on the following link, you will have access to the slides show. 


https://docs.google.com/presentation/d/1Lf1FSM3S- 


ysiY47YdPHFkmNS5jrIHXFHgaRzPyvMdhO/edit?usp=sharing 


Slide one: I would introduce the title of the workshop and brief information about the 


workshop presenter. 


Slide two: The attendees will see the different activities and the time each activity will be 


developed. 


Slide three: It corresponds to a warmup activity in which attendees have time to reflect 
on the images they see and answer some questions. In this activity the attendees will interact 


with each other and share their thoughts. 


Slide number four: There is a brief explanation about the importance of emotions in the 
learning process and the participants will have a space in which they can contribute to how 
feelings can support their students in the learning process and from this way to create a 
cooperative environment in which all participants will be authors of the definition of a new 


concept about the importance of feelings in learning 


Slide number five: There is a moment for the attendees to interact with each other, looking 
at some photographs, reflecting on them and then answering some questions and in this way 
building and sharing new ideas among all and in this way making this little moment of meaningful 


reflection for all. 


Slide number six: There are two concepts about the importance of a good climate in the 


classroom, which will be shared with the public and there will be a moment to debate and share 
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experiences of the participants regarding their own concepts about good atmosphere within the 
classroom and according to that, together build a new concept regarding the good school climate 


in the classroom. 


Slide number seven: It contains some simple strategies that any teacher can implement in 


the classroom. 


Slide number 8: The participants will learn about strategies to have a better classroom 


environment. 


Slide number nine: The participants will learn about some strategies to set expectation in 


the classroom. 


Slide number ten: The participants will have the opportunity to learn different was they 


can use to be more emphatic with students in the classroom. 


Slide number eleven: The participants will learn about different option to connect with 


students” interests and make learning more relevant. 


Slide number twelve: The participants will learn about how to create a code of conduct in 


a very simple way to introduce to students in the classroom. 


Slide number thirteen: The participants will have the opportunity to reflect about the 
different strategies learned and how they can implement them in the classroom. On the other hand, 
the participants will have the chance to interact to each other answering some questions and share 
their thoughts about the strategies taking in to account their own experience to enrich this 


experience. 
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Slide number fourteen: The participants have the opportunity to watch three audiobooks 
about emotions. The main idea with this activity is to discuss how teachers can use these resources 


in the classroom. 


Chapter 5: Conclusion 


It is essential to remember that you cannot quickly learn what you do not want to learn; 
you do not learn what does not motivate you since it does not generate positive emotions that 
encourage students to acquire specific knowledge in an emotional and meaningful way for their 
life. According to the above, it is vital to consider emotions as part of learning, for which emotional 


education constitutes a need beyond the school environment. 


Emotional education must be understood as a means by which students can get to know 
themselves and others, respect themselves, respect others and the environment where they live so 
that the development of emotions as part of a comprehensive process of personal and academic 
training that can guide students to achieve their academic goals in the most successful way 


possible. 


The teaching and learning process is influenced by how the teacher manages the emotions, 
feelings, his / her professional discipline, his / her conception of the educational act, but above all, 
by the perception developed by the students of the attitudes that the teacher assumes can contribute 


to student learning. 


Concerning the above, it is inferred that all implemented educational activities must be 
carried out in an environment enriched with affectivity, which must be generated first-hand by the 


teacher so that negative emotions do not interrupt an optimal learning process. Teaching-learning 
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and, in this way, take advantage of the innate attitude of children in terms of their spontaneity and 


willingness to learn in most of them. 


So, as part of my expectations with this project is to guide and motivate teachers so that 
they can apply everything learned in this workshop in their workplaces, so that teachers can 
transform the lives of their students in the most positive way possible from the classroom, 
providing quality educational experiences, where learning is essential, but so is dialogue, trust, the 


bonds of friendship that can be built in the school. 


Moreover, in this way, teachers can create unbreakable ties that will exponentially endure 


their memory of students as someone essential and significant in their lives. 
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on students 


in learning 
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Slide number one 


Agenda 


8:00 am - 8:15 am Delivering handouts to part 
8:15 am - 8:30 am Warm up activity 
8:30 am - 9:00 am Feelings in the learning process and / share ideas 
importance of feelings in learning process / share ideas 
Classroom positive environment / strategies 
- 10:5 am Time fo share ideas / reflection 


icipants 


10:15 am - 10:30 am Books to read in the classroom 


Slide number 


Look at the following scenes and 
imagine you are part of one of 
them. 

Then try to answer the following 
quastions. 


What do you see? 
ll What do you hear? 
Have you ever Deen in a similar 
situation? 
No Talking Ii Have you had students facing the 
No Laughing A TE same experiences? 
No Smilina 4 A What is the teacher you remember 
the most? Why? 


Think about all these questions, than 
share your thoughts with a partner 


Chapter three 


Why are the feelings 
important in 
learning process? 


Emotions help our students to be morg 
prepared physically, cognitively fo 
adapt to learning process. 
We remember information that is 
important because it matters to us in 
some other significant way. 


Janet Fried (2013) 


Chapter four 
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Time to share ideas 


In which scenario do » d 


you think your student 
can leam better and 


why? 


Have you ever been in a 
similar situation? 


Whal do you to control 
your cmotion in order Lo 
demonstrate supporl to 
your students when you 
are not in a good mood? 


Chapter five 


Classroom positive 
environment 


the classroom climate is a reflection of students’ 
opinions of their academic experience. 
Reid and Radhakrishnan (2003) 


Each classroom is different and brings different ~ 
challenges and it is the approach used to setithe! sate 
classroom climate that makes a difference. 

Jacson (1968) 


Chapter six 


Strategies Lo improve a positive 
classroom climate 


Arange physical environment 
Sat friendly academic expectations 


Be empathic with students and provide positive 
reinforcement 


Make learn relevant / Connect with students interest 
Create a code of conduct 


Reinforce positive behaviour 


Chapter seven 


Strategies to improve a positive 
classroom climate 
classrooms should be organized, clean and set for 


learning. 
It's important to set the classroom based on students need 


ta control behavior. 


Chapter eight 
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Strategies Lo improve a positive 
classroom climate 


"Say please and thank you. 


Slide nine 


Strategies to improve a positive 
classroom climate 


Slide ten 
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Stralegies Lo improve a posilive 
classroom climate 


Student interest inventory 


Slide eleven 


Strategies Lo improve a positive 
classroom climate 


Glass code af canduct A 


ull 


A. 


Slide twelve 
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Time to share ideas 


Think about different ideas that have been shared to implement a classroom 
positive environment and discuss with a partner the following questions. After 
sharing ideas, voluntears can share with Me audience about your thoughts 


* How many of these strategies have you implemented in 
the classroom? 


Which ones have been effective and which ones have 
not? 


What would you do to make a strategy work better in 
your classroom? 


Have you Implement any different strategy that the ones 
you have learn foday in this workshop? 


Slide thirteen 


Books we can read with our students to connect with 
their emotions 


My Feelings 
a Me E 


MONSTER 


= % 


Slide fourteen 


Slide fifteen 
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